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ABOUT PHONICS WITH FEELING READERS 
 
 

 
Phonics with Feeling readers are grounded in the principles of Systemic Synthetic 
Phonics. They provide intensive decoding practice, with a carefully sequenced 
introduction of phoneme/grapheme correspondences (PGCs or sound/spelling 
relationships) and ‘tricky’ words. The sequence in which sounds and spellings is 
introduced approximates the Spelfabet teaching sequence: 
https://www.spelfabet.com.au/spelling-lists/teaching-sequence 
The stories are longer than those in existing series, and include a high proportion 
of words with the target PGCs, making them particularly useful for extension work. 
 
The first five readers provide a brief overview of the key elements of the Initial Code, 
while the remaining readers focus on the Extended Code. This means that the series is 
most suitable for students in Year One through to Year Two. In the books up to and 
including Set Six, sounds and/or spellings are introduced one at a time. From Set Seven 
on, more than one new spelling may be introduced, and spellings covered in earlier 
books are revised. 
 
The stories are designed to provide the kind of pleasure and emotional engagement that 
motivates children to read. The longer stories allow space in which to create a coherent 
and cohesive narrative, entertaining plots, engaging characters, and themes worth 
talking about. 
 
The word choice is quite adventurous, encouraging children to try out words that are 
decodable, but may be beyond their everyday vocabulary. The meanings of new words 
can be explained in the specific context of the story, promoting language 
comprehension, which, in turn, promotes reading comprehension. 
 
There are plenty of playful ‘sound-effects’ and stories in rhyming verse to consolidate 
and build phonemic awareness. In developing fluency, it is important for children to be 
able to recognise and emulate the typical rhythms of spoken English. 





 
 

HOW TO PRINT AND ASSEMBLE THE BOOKS 
 
 
 
Please note that you are not purchasing hard copies of the books. 
 
You are purchasing files that have to be downloaded and printed. 
 
The pages should be printed double-sided, in black and white, at 100% scale. 
 
Make sure that the layout is set to flip the pages on the correct edge (usually the short 
edge) to ensure that they are the same way up on both sides.  
 
You will find the covers for each set at the beginning of the file.  
 
The covers are placed at the beginning so that you can easily print them on coloured 
paper or card if you wish to do so. 
 
Using a different colour for each set allows you to distinguish the sets from each other, 
and children are motivated to progress from set to set. 
 
If you are using card, use a ruler and a blunt knife to score the card down the middle on 
the inside surface of the cover, so that it will bend without creasing. 
   
Once printed, the A4 pages for each book need to be folded in half, and then the folded 
cover added. Staple them together in two places along the outside cover fold line. This 
will create an A5-sized book. 
 
 



 
 

HOW TO USE PHONICS WITH FEELING READERS 
 
 
 
Before reading, it’s a good idea to look at the cover and title with the child, and to 
encourage comments on what the story may be about. After this, begin with the pre-
reading tasks that introduce the relevant sounds and spellings. Children need to learn, 
over time, that a single spelling can represent more than one sound (e.g. the ou in 
shout, soup, rough, cough, soul), and that a single sound can be spelled in different 
ways (e.g. the oo sound in moon is also spelled ue, ew, ou, u, ui, u-e, ough). 
Conversations comparing sounds and spellings covered in the previous readers with 
those in the current reader can help promote this kind of understanding. 
 
The stories in Phonics with Feeling readers are longer than those in most decodable 
readers, so it may take two or three sessions to read each one.  Otherwise, the adult 
and child can read alternate pages, allowing the adult to model fluent and expressive 
reading. In this case, the adult should run a finger under the words in the process of 
reading, so that the child can follow and not just listen. Also, the story should be read 
again later, with the child, or children, reading the pages that the adult read before. Each 
story should be read several times on subsequent occasions.  
 
While reading, encourage the child to sound out and blend the letters to make the words 
before offering help with this. As children gradually learn to recognize certain words, 
they don’t need to sound those words out. In the early stages, the adult can help with 
comprehension by repeating each phrase or sentence as the child finishes sounding out 
the words - it can be difficult for children to ‘hold it all together’ as they concentrate on 
one word at a time. 
 
With ‘tricky words’ a different strategy is needed. These are words with irregular spelling, 
or words that children can’t decode with their current knowledge of the regular sounds 
and spellings. In the early phases, just point at the tricky word as it comes up in the 
story, and say it. As the child progresses, there are strategies for working these words 
out: usually, only one of the letters in the word has an irregular spelling, so the other 
letters can be decoded. Also, children can be shown how to recognize similarities in 
clusters of tricky words like go, no, so; do, to, who; he, she, me, we, be. 
 
The post-reading tasks in each reader are intended to help develop comprehension, 
reflection, and fluency. 


